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Abstract. The article provides an analysis of existing scientific views on the concept of “foreign
language communicative competency” in general and its individual elements in particular. The
absence of a unified approach to the content of the concept of foreign language communicative
competency, the inconsistency of the content and components of the terminology “competency” and
“communicative competency” are substantiated. It is clarified that regarding communication, both
the concepts “competence” and “competency” are applied, which can be used either as synonymous
terms or have distinct meanings. The main criteria for distinguishing between the terms “competence”
and “competency” are defined: the objectivity criterion, behavioral criterion, and activity criterion.
The conclusion is drawn that in the context of foreign language communicative competency, it
is appropriate to employ a comprehensive approach when differentiating between the concepts of
competence and competency.

Concepts of communicative competency in domestic and foreign scientific literature are analyzed,
and the main direction of their evolution is established: the clarification of the structural composition
and scope of the concept of communicative competency. The absence of a unified classification of
the components of foreign language communicative competency is identified, and differing views
on the concepts of language and speech competence are discussed. The use of the term “language
competence” as linguistic knowledge and “speech competency” as the practical utilization of linguistic
knowledge is proposed.

Author-provided definitions for the terms “objective foreign language competence”, “foreign
language communicative competence” and “foreign language communicative competency” are
presented. A multi-level structure for the concept of foreign language communicative competency
is proposed, consisting of a language component (language competence and speech competency),
a sociocultural component (sociocultural competence and competency), and personal and value
components. It is concluded that the goal of forming foreign language communicative competency is
the development of all its elements.

Key words: foreign language communicative competency, communicative competency,
communicative competence, objective communicative competence.
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AHomauia. Y cmammi npedcmasieHutl aHai3 iCHylouux HayKosux nozia0ie Ha KOHUenm «iHwo-
MOBHOI KOMYHIKAMUBHOI KOMNemeHmMHocmi» 83azai ma okpemi tiozo enemeHmu 30kpema. ZlogedeHo
gidcymHicme €0UuH020 nidxody 0o 3micmy NOHAMMS iIHWOMOBHOI KOMYHIKAMUBHOI KOMNemeHmHocmi,
CMpoKamicmos 3micmy ma ckanadosux esemMeHmis mepMiHoNA02IUHUX NOHAMb «<KOMNEMeHMHICMb» ma
«KOMYHIKAMUBHA KOMNEMeHMHIiCmb». 3’1C08aHO, U0 No 8iOHOWIEHHI0 00 KOMYHIKAMUBHOI 3acmoco-
8YHOMb SIK NOHSAMMS KOMNEMeHMHICMb, makx i KomMnemeHuyisl, aKi MOXYMbv 8XUBAMUCS SIK Y IKOCMI
CUHOHIMIYHUX NOHSIMb, MAK | Mamu 8iOMiHHe 3HaueHHs. BusHaueHo 0CHOBHI Kpumepii po3mexcy-
8AHHS MepMiHie KOMNemeHmMHICMb ma KoMnemeHyis: Kpumepiti 00’ ekmusHocmi, nosediHkosuli ma
disibHicHUll Kpumepii. 3pobeHO 8UCHOBOK, U0 Y KOHIMEKCMI IHWOMOBHOI KOMYHIKAMUBHOI Komhe-
meHmHocmi doyinibHO BUKOPUCMOBYB8amMu KOMNJIEKCHULL nidxid nid uac po3mexcy8aHHs NOHSMb KOM-
nemeMmuicms ma xKomnemeHuis. IIpoananizo8aHo KoHUenmu KOMYHIKAMUBHOI KOMNemeHmHocmi
y 8iMuu3HsHili ma 3akopdoHHIll HAyKoesill 1imepamypi, 6CMAH08/1eH0 0CHOB8HULI HANPSAMOK iX e8o-
JIOYIi: 3’CY8AHH CMPYKMYPHO20 CKAady ma o6csizy NOHAMms KOMYHIKAMU8Ha KOMNemeHmHicme.
Busienerno sidcymuicms €0uHoi Kaacugikayii cknadosux enemeHmis iHUIOMOBHOI KOMYHIKAMUBHOT
KOMNnemeHmHocmi, 8iOMiHHICMb N02/10i8 Ha NOHAMMSA MOBHOI Ma MOB8JIEHHEBOT KOMNEMeHmMHOCMI.
3anponoHo08aHO BUKOPUCMAHHS NOHSIMMSL «MOBHOI KOMNemeHyii» y AKOCMi MOBHUX 3HAHb, d «MO8-
JIEHHEBOI KOMNEMEHMHOCMI» IK AKMyani3ayii MOBHUX 3HAHb, iX NPAKMUUHO20 BUKOPUCMAHHSL.

HadaHo asmopcuvKi 8U3HAUEHHSI NOHAMb «00 EKMUBHA IHUWOMOBHA KOMNEMEHYis», «<IHUIOMOBHA
KOMYHIKAMUBHA KOMNEeMeHYisl», <IHUOMOBHA KOMYHIKAMUBHA KOMNEMEHMHICMb». 3anponoHO08AHO
b6azamopisHesy CmpyKkmypy KOHYenmy iHuoMO08HOI KOMYHIKAMUBHOI KOMNemeHmHocmi, eieMeHma-
MU 5IKOI € MOBTIEHHEBULI KOMNOHEHM (MOBHA KOMNEMeHYis ma MO8JIeHHEBA KOMNEMEHMHICMy), CO-
YioKyIbmypHuli KOMNOHEHM (COYIOKYbMYPHA KOMNEeMeHYis ma KOMNemeHmHicms), 0cooucmicHutl
ma uiHHicHUll KomnoHeHmu. 3po6ieH0 8UCHOBOK, WO Memoi0 (POPMYBAHHS IHUIOMOBHOI KOMYHIKA-
MuBHOi KOMNemeHMmMHOCMI € chopmosaHicme ycix ii enemeHmis.

Kntouoei cnoea: iHWOMOBHA KOMYHIKAMUBHA KOMNEMEHMHICMb, KOMYHIKAMUBHA KOMNemeHm-
HICMb, KOMYHIKAMUBHA KOMNEMeHyisi, 00’ EKMuUBHa KOMYHIKAMU8Ha KomnemeHuisl.
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Introduction and current state of the research problem. Proficiency in at least
one foreign language is an urgent necessity in today’s world, a consequence of ongoing
globalization and global integration. Recent conclusions in the fields of pedagogy,
psychology, and neuropsychology underscore the exceptional effectiveness of early
foreign language acquisition during preschool age. This not only leads to advantages
in cognitive development but also allows individuals to reach a level of proficiency in a
foreign language equivalent to that of native speakers. The European Union Commission
has repeatedly emphasized that ensuring proficiency in at least two foreign languages
in early childhood should be a priority for each member country. Since moving towards
membership in this organization and seeking to nurture the future’s essential skills in
its children, contemporary Ukrainian preschool pedagogy has embarked on developing
effective methodologies for fostering early foreign language communicative competency
in children. Along with that, before devising these methodologies, it is crucial to
understand the goals and desired outcomes of this process. A significant positive step
in this direction was taken in the Basic Component of Preschool Education in 2021 [1],
defining the development of language competency in a foreign language as a variable
component of the preschool education standard. However, effective communication in a
foreign language goes beyond mere speech and is encompassed by the concept of “foreign
language communicative competency.”

The concepts of “communicative competency”, “competence”, and “competency”
are widely researched in both domestic and foreign scientific communities by ]J. Raven,
N. Vazirani, D. Moor, N. Lopatynska, M. Golovan, S. Leiko, P. Kolyasa, N. Bibyk, A. Mudryk,
O. Ovcharuk, K. Ponomareva, O. Chenusha, A. Bogush, V. Cox, B. Willis, K. Row, D. Haims,
H. Widdowson, M. Canale and M. Swain, I. Bim, Y. Schmidt, T. Marchii-Dmytrash,
N. Kopylov, Yu. Iashchenko, S. Petrenko, O. Tryfonova, H. Ivanchuk, O. Kaniuk, N. Havrysh
and others. A review of the scientific literature reveals the ambiguity and varying content
in each component of the concept of foreign language communicative competency.
At present, defining the content of the concept of “foreign language communicative
competency” and its components is seen as a relevant scientific problem, especially in
the field of preschool pedagogy, requiring further investigation.

The purpose and objectives of the study are to refine the definition of “foreign
language communicative competency” and identify the structural elements of this
phenomenon.

Research methods. During the research, various theoretical methods were employed,
including literature and document analysis, a range of general theoretical methods were
used: abstraction and concretization, analysis and synthesis, comparison, contrast,
structuring, induction, and deduction.

The statement of the main material research. The complexity of defining the
content of the concept of foreign language communicative competency can be likened to
a snowball effect, where the ambiguity of each element of the concept further complicates
the development of a unified scientific position.

Firstly, concerning the term “communicative,” there exists a practice of using both
“competence” and “competency.” The root of this issue in the domestic science is often
attributed to inaccuracies in the translation of foreign sources, specifically the words
“competence” and “competency” [4, p. 131], due to the existing synonymy between these
terms in domestic and foreign explanatory dictionaries [9, pp. 2-4], and taking into the
account that the origins of both words trace back to the same Latin word “competentia”
[6, p. 290]. Along with that, an analysis of foreign scientific literature reveals a similar
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issue abroad. The reason behind this is often attributed to fundamental procedural
and philosophical differences among those involved in defining and developing these
concepts. These terms are sometimes referred to as “Humpty-Dumpty words” the
meanings of which depend on the specific researcher’s interpretation [10, p. 98].
Currently, two approaches can be identified in the relationship between the concepts of
“competence” and “competency”: 1) their interchangeability and identity of meaning;
2) differentiation of these terms based on the following criteria.

1. The criterion of objectivity, in relation to a specific individual (N. Havrysh, A. Bogush,
M. Holovan, S. Leiko), defines competence as including knowledge, a range of issues, and
experience that do not relate to a specific individual but are what a person should have
for successful performance in a certain type of activity. Competency, on the other hand,
pertains to a specific individual and is their integrated characteristic.

2. The activity criterion, introduced by N. Homsky, in modern interpretations,
distinguishes competence as knowledge possessed by the subject, while competency
refers to the actualized, competency applied in action.

3. The behavioral criterion (O. Chenusha, A. Bogush, V. Cox) defines competence as
knowledge, skills, and abilities that enable an individual to act in standard situations.
Competency encompasses both competences and personal characteristics, experience, or
is limited to personal qualities, enabling action in non-standard situations.

Taking into account the ambiguity of the content load of the concepts “competence”
and “competency”, we share the views of scientists [10, p. 100], according to which the
preference for a certain criterion of differentiation between the concepts of “competence”
and “competency” depends on the specific context within which these terms are
considered. In the context of researching the issue of foreign language acquisition, we
consider it appropriate to apply a comprehensive approach to distinguish between the
concepts of “competence” and “competency”. From a methodological point of view, we
believe it is justified to use the term “objective competence”, the content of which consists
of program requirements that serve as guidelines in teaching. Taking into account the
urgent problem of the formation of knowledge and skills of foreign speech in artificial
communication conditions, which makes it impossible to use a foreign language in real
communication conditions, we consider it necessary to distinguish between “competence”
and “competency” from a subjective point of view, the first of which assumes that a person
has special language knowledge and primary (non-automated) skills, and the second is
the effective implementation of speech based on the use of special knowledge, skills,
involvement of personal qualities and experience, value orientations.

Secondly, there is no single approach to the concept of “communicative competency”
in scientific literature. The beginning of the scientific investigation of the phenomenon
of “communicative competency” was carried out in the late 1960s by D. Hymes, who
understood it as language knowledge and the ability to use this knowledge in various
communicative situations [8]. Subsequently, the concept of communicative competency
evolved and acquired new features. G. Widowson defined communicative competence
as knowledge of language and sociolinguistic circumstances, contrasting this concept
with the notion of communication ability as the ability to use knowledge as a means
of creating meaning in language. M. Cenal and M. Swein understood communicative
competence as a system of knowledge, skills, and abilities necessary for communication.
According to the model of communicative competency or communicative language
ability by L. Bachman, its structural elements are language knowledge and strategic
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competence. In contemporary domestic scientific thought, it is worth noting the concept
of communicative competence by O. Selivanov [7, pp. 230-231].

Thirdly, the aforementioned diversity of views on the concept of communicative
competence/competency forms the basis for the existence of various definitions of the
concept of foreign language communicative competency. Some researchers (I. Bim,
Y. Schmidt) relate this concept to the ability and readiness to communicate with native
speakers of a foreign language according to the situation and cultural traditions. Others
associate foreign language communicative competency with knowledge and skills
(T. Marchiy-Dmytrash). N. Kopylov supports a subjective activity-behavioral approach to
the concept of foreign language communicative competency [2, p. 270].

There are various approaches to defining the structural elements of foreign language
communicative competence/competency. Currently, most researchers identify language
and speech competence/competencywithinforeignlanguage communicative competency.
Some researchers distinguish these concepts as knowledge and their practical use,
while others include an activity component in the concept of language competence/
competency or refer to it entirely. In our opinion, the resolution of the content of the
concepts of language and speech competencies should be sought in the concepts of
language and speech. We believe that regarding language, the term “competence” should
be used, encompassing knowledge of the language (vocabulary, grammar, phonetics).
Speech competency, as a subset of language competence, involves the activation of this
knowledge, the practical use of language during communication (listening, speaking,
reading, and writing). We also believe that discourse competency, defined as “the ability
to logically link sentences to produce coherent speech segments,” is part of speech
competency [2, p. 271].

Language, its expressions, and vocabulary contain reflections of the culture of the
people who use it. Due to this essential element, sociocultural competency is a part of
foreign language communicative competency that involves both the knowledge and
practical application ofthe cultural component of aforeign languageinreal communicative
situations required to engage in the social aspect of language use as linguistic markers of
social relationships, levels of politeness, dialects, and accents as markers of belonging to
a specific social group [3, p. 62].

Taking into account the analysis provided above, we propose the following
author’s definitions for these terms. Objective Foreign Language Communicative
Competence - the content of programs and program requirements, the attainment
of which is the goal of forming foreign language communicative competency. Foreign
Language Communicative Competence - the linguistic and sociocultural knowledge
of a foreign language that an individual possesses. Foreign Language Communicative
Competency - an integrated quality of an individual, based on linguistic and
sociocultural knowledge, skills, and abilities, experience, values related to foreign
language communication, general communicative qualities of an individual that
mutually activating each other, enable the realization of actual communicative activities
with native speakers of a foreign language in accordance with the sociocultural specifics
of the foreign language and facilitate the effective achievement of communication goals.

Therefore, we believe that foreign language communicative competency has a
structure that includes the following components:

1. Language Component (two levels): The first level is language competence, which
consists of linguistic knowledge expressed through phonological-phonetic, lexical, and
grammatical components. The second level is speech competency, which encompasses
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speech skills, abilities, and experience that enable the use of linguistic knowledge in real
communicative situations.

2. Sociocultural Component (two levels): The first level is sociocultural competence,
which includes knowledge about non-verbal language, ethnic and social norms, standards,
behavioral stereotypes of native language speakers, etiquette, national culture, and its
specifics, as well as knowledge about adapting language use to different communicative
situations. The second level is sociocultural competency, involving the application of
sociocultural knowledge in real speech situations, the adaptation of speech to the social
context of communication, and consideration of cultural language peculiarities.

3. Personal Component - general communicative abilities, manifesting as the
capacity to achieve set communication goals through planning, organization, control
of speech activities, conflict resolution; the ability to continue communication when
linguistic resources are insufficient.

4. Value Component — value orientations, views, and convictions regarding the
importance and necessity of foreign language communication.

The levels of the first two components of foreign language communicative competency
determine the level of proficiency in a foreign language. The development of the language
component ensures the formation of a bilingual personality, while the sociocultural
component results in a bicultural personality.

Conclusions and perspectives of further researches. Consequently, it has been
determined that Foreign Language Communicative Competency is an integrated quality
of an individual which enables the realization of actual communicative activities
with native speakers of a foreign language. Its structural components are language,
sociocultural, personal and value components. In the future, we consider it’s relevant to
develop methods and techniques of forming foreign language communicative competency
in preschool children.

CIITMCOK BUKOPUCTAHUX AKEPEJI:

1. Ba3oBuit KOMIOHEHT AouKibHOI ocBiTH. 2021. URL: https://mon.gov.ua/storage/app/me-
dia/-rizne/2021/12.01/Pro_novu_redaktsiyu%20Bazovoho%20komponenta%20doshkilnoyi%20
osvity.pdf.

2. IBaHuyk I. [HIIIOMOBHA KOMYHIKaTMBHA KOMIIETEHTHICTb SIK CKJIaJioBa MpodeciiiHoi Kom-
TIeTeHTHOCTi MaltOyTHbOTO BUMTEJISI iHO3eMHOiI MOBMU. [TedazoziuHi HayKu : meopis, icmopis, iHHO-
sauitini mexronoeii. 2016. N2 4 (58). C. 267-274.

3. Kaniok O. [lo nuTanHst GopMyBaHHS iHITIOMOBHOI KOMYHIKaTMBHOI KOMITeTeHIIii Mait0yT-
Hix ¢axiBiiB BH3. Haykosuil 8icHuK Yi#20p0odcbko20 HayioHanbHoz20 yHigepcumemy. 2013. Bum. 27.
C. 60-64.

4. Jleiiko C. [TOHATTS «KOMIIETEHIIiSI» Ta «<KOMIIETEHTHICTh» : TEOPeTUUYHMIA aHai3. [Tedazo-
2iunuti npouec : meopis i npakmuxka. 2013. Bumn. 4. C. 128-135.

5. Mapuiii-Imutpai T. CyuacHi TeHaeH11ii (pOpMyBaHHS iHIIOMOBHOI KOMYHiKaTMBHOI KOM-
MeTeHIlil iTeii JOIKIIBHOTO Biky. WayScience : Mi>kHapOILHMIA elIeKTPOHHMIT HAyKOBO-TIPaKTUY-
Huit xypHas. 2020. URL: http://lib.pnu.edu.ua:8080/bitstream/123456789/5326/1/%D0%9C%D0
%6B0%D1%80%D1%87%D1%96%D0%B9-%

6. IMerperko C. AHaJTi3 TIOHATH «KOMITIETEHIIisT» Ta «KOMIIETEHTHICTb». [TedazoziuHi HaAyKu :
meopis, icmopis, iHHo8ayiliHi mexHonozii. 2013. N2 2 (28). C. 280-295.

7. Cenia"osa O. CyvacHa JIiHI'BiCTMKA : HAIIPSIMM Ta IpobaeMu : migpyyHuk. [Tonrasa : [Io-
BKinms-K, 2008. 711 c.

91



OCBiTHBO-HAaYKOBMI1 POCTIp Bunyck 5 (2 - 2023)
Educational scientific space Issue 5 (2 - 2023)

8. Tpudonona O. [lomiHaHTV BU3HAYEHHS CyTHOCTI ITOHSITh «KOMIIETEHILisI» i «<KOMITI€TEeHT-
HicTb. Hayka i oceéima. 2010. N2 8. C. 108-112.

9. Slmenko 0. AHasi3 iCHYIOUMX MiIXOMiB 100 BM3HAUYEHHS MOHSITTS «KOMIIETEHTHICTb»
i «<komrieTeHIIis» B OCBiTi. Haykosi 3anucku Kipogsozpadcvkozo depxcasHozo nedazo2iuHozo yHieep-
cumemy imeni Bonodumupa Bunnuuenka. Cepis «[Tedazoziuni Hayku». 2013. Bum. 121(2). C. 319-325.

10. Shaw-Chiang W. Competency Definitions, Development and Assessment : A Brief Review.
International Journal of Academic Research in Progressive Education and Development. Vol. 9(3).
P. 95-114.

REFERENCES:

1. Bazovyi komponent doshkilnoi osvity [A basic component of preschool education]. (2021).
Ministerstvo osvity i nauky Ukrainy. Retrieved from: https://mon.gov.ua/storage/app/media/
rizne/2021/12.01/Pro_novu_redaktsiyu%20Bazovoho%20komponenta%20doshkilnoyi%20
osvity.pdf [in Ukrainian].

2. Ivanchuk, H. (2016). Inshomovna komunikatyvna kompetentnist yak skladova profesiinoi
kompetentnosti maibutnoho vchytelia inozemnoi movy [Foreign language communicative
competence as a component of the professional competence of the future foreign language
teacher]. Pedahohichni nauky : teoriia, istoriia, innovatsiini tekhnolohii — Pedagogical science s:
theory, history, innovative technologies, 4(58), 267-274 [in Ukrainian].

3. Kaniuk, O. (2013). Do pytannia formuvannia inshomovnoi komunikatyvnoi kompetentsii
maibutnikh fakhivtsiv VNZ [To the issue of formation of foreign language communicative
competence of future university specialists]. Naukovyi visnyk Uzhhorodskoho natsionalnoho
universytetu — Scientific Bulletin of the Uzhhorod National University, 27, 60-64 [in Ukrainian].

4. Leiko, S. (2013). Poniattia «kompetentsiia» ta «kompetentnist» : teoretychnyi analiz
[Concepts of “competence” and “competency” : theoretical analysis]. Pedahohichnyi protses :
teoriia i praktyka — Pedagogical process : theory and practice, 4, 128-135 [in Ukrainian].

5. Marchii-Dmytrash, T. (2020). Suchasni tendentsii formuvannia inshomovnoi
komunikatyvnoi kompetentsii ditei doshkilnoho viku [Modern trends in the formation of
foreign language communicative competence of preschool children]. WayScience : mizhnarodnyi
elektronnyi naukovo-praktychnyi zhurnal — WayScience : an international electronic scientific and
practical journal. Retrieved from: http://lib.pnu.edu.ua:8080/bitstream/123456789/5326/1/%D0
%9C%D0%B0%D1%80%D1%87%D1%96%D0%B9-% [in Ukrainian].

6. Petrenko, S. (2013). Analiz poniat «kompetentsiia» ta «<kompetentnist» [Analysis of the
concepts of “competence” and “competency”]. Pedahohichni nauky : teoriia, istoriia, innovatsiini
tekhnolohii — Pedagogical sciences : theory, history, innovative technologies, 2 (28), 280-295 [in
Ukrainian].

7. Selivanova, O. (2008). Suchasna linhvistyka : napriamy ta problem [Modern linguistics :
directions and problems] : pidruchnyk. Poltava : Dovkillia-K [in Ukrainian].

8. Tryfonova, O. (2010). Dominanty vyznachennia sutnosti poniat «kompetentsiia»
i «kompetentnist [Dominants of defining the essence of the concepts “competence” and
“competency”]. Nauka i osvita — Science and education, 8, 108-112 [in Ukrainian].

9. Iashchenko, Yu. (2013). Analiz isnuiuchykh pidkhodiv shchodo vyznachennia poniattia
«kompetentnist» i «kompetentsiia» v osviti [Analysis of existing approaches to defining the
concepts of “competence” and “competency” in education]. Naukovi zapysky Kirovohradskoho
derzhavnoho pedahohichnoho universytetu imeni Volodymyra Vynnychenka. Seriia «Pedahohichni
nauky» — Scientific notes of Kirovohrad State Pedagogical University named after Volodymyr
Vinnichenko. Series “Pedagogical Sciences”, 121(2), 319-325 [in Ukrainian)].

10. Shaw-Chiang, W. (2020). Competency Definitions, Development and Assessment: A Brief
Review. International Journal of Academic Research in Progressive Education and Development, 9(3),
95-114 [in English].

92



