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Abstract. The study theoretically substantiates the psychological and pedagogical conditions
for the development of creative thinking of the individual in the learning process; the meaning of
the concept of “creative thinking” in the structure of personality is revealed and the indicators of its
development are characterized.

It is substantiated that creative thinking is decisive in the structure of the creative personality. It
is the core of the cognitive sphere and the state of development of the motivational and social spheres
depends on it. It is determined that creative thinking is a certain thought processes of the individual,
the synthesis of which contributes to the creation of something new. The state of its development is
influenced by the presence of cognitive interest, the development of mental operations and intellectual
skills. Creative thinking has an ambiguous interpretation, on the one hand it is a mental process based
on the solution of contradictions and problems arising in the process of human activity, and on the
other hand, the concept of “thinking” and creative thinking are synonymous, as thinking is based on
solving difficulties.

Analysis of the scientific literature on the problem of research makes it possible to identify the
following criteria for the development of creative personality: the presence of cognitive interest, the
desire for achievement and continuous self-development (motivational sphere); developed in tandem
conceptual, divergent and creative thinking, developed intellectual and creative skills, reflection
(cognitive sphere); developed moral qualities, ability to self-management, communicative and
aesthetic qualities (social sphere). Based on the criteria outlined above, high, medium and low levels
of development of creative thinking in the structure of personality are distinguished.

Key words: thinking, development of creative thinking, creative personality, creative activity.
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AHomaujis. Y docnidxeHHi meopemuuHo 00TPYHMOBAHO NCUX0J1020-Nnedaz02iuHi yM0o8U po3sum-
Ky meopu020 MUCIEHHSI 0cobucmocmi y npoueci HaguaxHs; 30iliCHeHO aHali3 HAyKoeoi Jimepamy-
pu 3 npobaemu po3suUmKy meopuozo 0cooucmocmi 'y npoyeci HaguaHHsi; po3Kpumo 3micm noHsimmsi
«meopue MUCIEHHSI» 8 CMPYKMypi 0cobucmocmi i 0xapakmepu3o8aHo NOKA3HUKU 11020 pO38UMKY.
O6TpyHmMOo8aHo, uj0 Mmeopue MUCIEHHS € BUSHAUAILHUM Y CMPYKMYpi meopuoi ocobucmocmi. BoHO
ABIIEMbCS A0POM NI3HABANBHOI Chepu i 810 HHO20 3AIEHUMb CMAH PO3BUMKY MOMUBAYiliHOi ma coyi-
anvHoi cghep. BusHaueHo, ujo meopue MUCIeHHS — Ye Ne8Hi MUCIEHHEBT npouecu 0coOuUCmMocmi, CuHme3
AKUX CNPUSIE CMBOPEHHI0 HO8020. Ha cmaH 1iozo po36umky 8niusae Hasi8HiCMy Ni3HABANbHO20 IHMep-
ecy, po38UHEHICMb MUCIEHHEBUX onepayiti ma iHmenekmyanvHi 6MiHHs. Teopue MUCNEHHS MAE HEOO-
HO3HauHe MayMaueHHs, mobmo 3 00H020 6OKY e NCuxiuHuti npoyec, AKUti TPYHMyemMuvcs Ha pilileHHI
npomupiu i npo6nem, wjo BUHUKAMb y npoyeci JisibHOCMi I0OUHU, d, 3 IHUL020 OOKY, NOHAMMS «<MUC-
JIEHHS» [ Meopue MUCIEHHS € CUHOHIMAMU, MAK 1K MUCTIEHHS 3ACHOB8AHE HA BUPIWEHHI MPYOHOWI8.
AHani3 Haykoeoi iimepamypu 3 npobaemu 00CniOHeHHs da€ MOMIUBICMb 8udinumu maxi Kpu-
mepii po3gumky meopuoi ocobucmocmi: Has8HiCMe Ni3HABANBHO20 IHMepecy, hpazHeHHS 00 docse-
HeHb ma do nocmiiiHoz20 camopo3sumky (MomusayitiHa cepa); po3suHyme y mavoemi nNOHsmme-
e, dugepzeHmMHe ma meopue MUCIeHHs, PO38UHYMI iHMeIeKMYaibHi ma meopui yMiHHs, pediekcis
(nizHasanvHa cepa); po38UHYmMi MOPANbHI AKOCMI, 30aMHICMb 00 CAMOYNPABNIHHS, KOMYHIKAMUBHI
ma ecmemuuHi sKocmi (couianvHa cgpepa). B3ssuiu 3a 0cHOBY OKpecyeHi suule Kpumepii, 8UJiIeHO
8UCOKULL, cepedHili ma HU3bKUli piHI pO38UMKY ME0PU020 MUCJIEHHSl Y CMPYKMYypi ocobucmocmi.
Knrouosi cnoea: mucneHHs, po3sumox meopuozo MUcieHHs, meopua 0cobucmicme.

© Martsienxko O. B., 2022
© Onedipenko T. O., 2022

34



OCBiTHbO-HaYKOBMI TIPOCTIip Bunyck 2 (1 - 2022)
Educational scientific space Issue 2 (1 - 2022)

Introduction and current state of the research problem. The formation of a
creative personalityis one of the important tasks of pedagogical theory and practice at the
present stage. Creativity presupposes the presence of abilities, motives, knowledge and
skills, thanks to which a product is created that differs in novelty, originality, uniqueness.
According to A. Savenkova, «If creativity for the middle of the twentieth century
is a luxury allowed by a select few, then for the twenty-first century it is a necessary
condition for the survival and dignified existence of everyone» [16, p. 84]. Despite the
large number of publications, there is no consensus in answering the question of how
to determine the ability to create — as a given or the result of enormous efforts of the
individual. Researchers note that the success of creative activity is largely determined by
the presence of creative abilities. In the context of the research problem, it is important
for us to analyze the concepts of «creativity», «creative activity» and «creative potential».
Analysis of the psychological and pedagogical literature on this issue has identified the
following main areas that characterize these categories.

Consider the essence of the concept of «creativity». This topic is relevant today, due to
the fact that the prestige of creativity around the world has grown significantly in recent
years. The development of scientific thought, the merging of science and production, the
constant renewal of ideas and technologies — all this implies a creative beginning. The
word «creativity», according to content analysis, is now one of the ten most commonly
used words in pedagogy, psychology, sociology, philosophy, and even political science.

Throughout centuries of history, mankind has sought ways to control the mysterious
process of creativity. The main conclusion that scientists have reached in the last century,
for pedagogy was very disappointing: the creative process can not be controlled. The
ability to create is a talent, and talents are given to a person from birth.

Attempts to understand and describe the phenomenon of creativity have been made
by thinkers since ancient times (Plato, Socrates, Aristotle, etc.). Creativity was interpreted
by philosophers as the “cosmic principle of the world” (V. Soloviov), “the highest form of
human activity” (I. Kant), “the essence of human existence” (K. Marx), “enlightenment
and transformation of the world” (M. Berdiaev). Modern research (V. Bibler, M. Kagan, etc.)
allows us to define creativity as the highest and most complex form of human activity,
which involves the activation of all physical, spiritual strength and human experience,
which creates something new and original, uniqueness and socio-historical uniqueness.

Considerable experience in the study of creativity has been accumulated in domestic
(Ya.Ponomarev, P.Jacobson,A.Matiushkin,and others) and foreign (J. Guilford, E. Torrence,
and others) psychological and pedagogical research. But despite this, in modern
psychological and pedagogical science, the concepts of “creativity”, “creative potential”,
“creativity” as a general ability to create, are interpreted ambiguously. S. Rubinshtein
characterized creativity as an activity that creates something new, original, which then
enters the history not only of the author himself, but also of science and art.

The concept of creativity is formulated in the dictionary “Psychology”, where it is
characterized as an activity that results in the creation of new material and spiritual
values. However, there is a meaningful addition: it is emphasized that creative activity
implies the presence in the individual of abilities, motives, skills, with which a product
is obtained, characterized by uniqueness, originality. These definitions describe not
only the end result of creativity, but also the factors of its formation: abilities, motives,
knowledge [5, p. 397].

Ya. Ponomarev offers his definition of creativity. He says that creativity “is a necessary
condition for the development of matter, the formation of its new forms, along with the
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emergence of which change the very forms of creativity. Human creativity is only one of
such forms” [18, p. 223].

Currently, in the research of educators and psychologists, an in-depth analysis
of creativity, both in a broad sense and creative activity in the educational process.
This problem was described by: L. Vygotsky, and ]. Lerner, Ya. Ponomarev, B. Nikitin,
N. Menchynska, S. Shaw, G. Simon, J. Guilford, E. Torrens and others.

The purpose and objectives of the study. Theoretically substantiate the psychological
and pedagogical conditions for the development of creative thinking of the individual in
the learning process; to analyze the scientific literature on the problem of developing
creative thinking of the individual in the learning process; to reveal the meaning of the
concept of “creative thinking” in the structure of personality and to characterize the
indicators of its development.

In the psychological and pedagogical literature there are two points of view on the
issue of creativity.

According to the first one, it is necessary to distinguish reproductive and creative way of
thinking. The result of reproductive thinking is the creation of an object, the object of activity
on the basis of existing knowledge, and the result of creative thinking is the creation of a new
object of creativity. L. Vygotsky creatively characterized such human activity that creates
something new —whether it is the result of creative activity of any object in the external world,
or the construction of the mind or feeling that lives and manifests itself in man. “Creativity
actually exists not only where it produces significant historical works, but also where a
person imagines, combines, changes and creates something new, no matter how small it may
seem compared to the works of geniuses” [4, p. 6-7]. The scientist noted that creativity is
a necessary condition for existence, and everything that goes beyond routine is due to the
emergence of human creativity. In his opinion, life is a continuous creativity, where every
feeling, thought, work is an object of creativity. Because creativity is a type of human activity
characterized by certain features, namely: the presence of contradictions, problems, social
and personal significance, the progress of creativity, the presence of objective prerequisites
for creativity, novelty and originality of the process or result.

A. Brushlytsky describes creativity as a process “as a result of which a person finds
something new, previously unknown”. This position is held by many researchers, in
particular, A. Mateiko considered the essence of the creative process in the reproduction
of existing experience and the formation of new combinations based on it.

The second point of view says that the right of any thinking to be creative is the right
of every person to be creative.

In this position is B. Nikitin, he points out that “our state, school, educators and
parents face a task of extreme importance: to ensure that everyone ... grows up ... not
only a healthy and strong person, but also — necessarily! — proactive, capable of a creative
approach to any business. And an active life position can be justified if a person thinks
creatively, if he sees an opportunity for improvement around him”. The problem of
creativity is actively studied by Soviet and foreign teachers and psychologists [12, p. 96].

0. Menchynska reveals such features of creative activity as: “the ability to vary widely the
methods of action, to subordinate the direction of search to the task, to reject the accepted
“moves of thought”, to flexibly modify the methods of action according to the task” [2, p. 253].

Accordingtol.Lerner,the processof creative activity,whichisthe highest manifestation
of cognitive independence, is possible under the conditions of interaction of knowledge,
skills, certain experience of creative activity and positive motives of cognition. The
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progressive dynamics of this interaction contributes to the further development of
knowledge, skills and abilities of creative activity.

Also interesting are the works of American researchers on the role of heredity in the
development of a child’s creative potential. E. Torrens, the creator of the system for measuring
creative abilities, says that heredity is not a significant indicator of future creative productivity.
The extent to which a child’s creative impulses are transformed into a creative one depends
more on the influence of upbringing and development in the learning process and in the
home environment. There are four main areas in the study of the concept of creativity: as a
product, as a process, as personality traits in general and as abilities in particular.

American psychologist E. Fromm proposed the following definition of creativity: “it is
the ability to wonder and learn, the ability to find solutions in unusual situations, it is the
focus on discovering new things and the ability to deeply understand their experience”.
Thus, it follows from this formulation that the criterion of creativity is not the quality
of the result, but the characteristics and processes that stimulate creative productivity.
A number of researchers associate creativity with personal traits (K. Rogers, A. Maslow).
Thus, A. Maslow calls creativity one of the highest manifestations of human essence, its
highest need, which will be satisfied only if the lower needs are met (needs for security,
physiological, commitment, love) [13].

Thus, A. Maslow was the first to emphasize that creativity is the most universal human
function, which leads to all forms of self-expression and is an important component of
the process of self-actualization. From the point of view of humanistic psychology, the
very essence of man constantly moves him in the direction of personal growth, creativity
and self-sufficiency [13].

J. Guilford developed his concept of creative thinking, which is based on a model of
the structure of intelligence: material — operations — results. ]J. Guilford pointed out the
fundamental difference between two types of mental operations: convergence and divergence.
Convergent thinking (convergence) is actualized when a person who solves a problem needs
to find a single correct solution based on a number of conditions. Thus, J. Guilford identified
the ability to convergent thinking with test intelligence. He defined divergent thinking as “a
type of thinking that goes in different directions”. This type of thinking allows you to change
ways of solving the problem, leads to unexpected conclusions and results.

The operation of divergence together with the operations of transformation and
implication J. Guilford considered the basis of creativity as a general creative ability, and
originality (adaptive flexibility — non-triviality, unusual approach), audiovisual flexibility
(ability to give verbal or visual form) produce a variety of ideas in an unregulated
situation), the ease of analogies and oppositions, expressive productivity recognized as
the main parameters of creativity [6, p. 183].

Creativity is seen as an ability. One of the first in this field was the work of A. Simpson,
who described creativity as the ability of a person to move away from stereotypical ways
of thinking.

E. Stones calls creativity an “abstract concept” and connects it with divergent thinking.
He also argues that “there is no consensus that divergent thinking and creativity are two
names of the same phenomenon, or even that divergent thinking is the main element of
creativity” [14, p. 275].

A.Kozyreva believes that divergent thinking is a “unity of logical and intuitive”, which
has such qualities as speed, flexibility, originality and accuracy [14, p. 27].

Under divergent thinking, scientists understand the finding of “unusual ways to solve
problems”, which consists of flexibility, productivity and originality. In this case, the ability
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to give unusual titles to stories and “play with words” is manifested in originality. Flexibility
is traced at the moment when the child tells how it is possible to use usual subjects. And
the number of ideas that are put forward in answering the question, taking into account the
speed and accuracy is determined by the productivity of thinking [14, p. 272].

It is necessary to “actively create new ways of thinking in children, and not be satisfied
with those that have developed in them” [19, p. 374].

The statement of the main material research and results. Any human activity
is productive, that is its result is a certain product. The presentation of the results
(products) of the activity, according to J. Bruner, takes place in stages and reflects the
stages of development of creative thinking. They include: Stage 1 — these are specific
actions; Stage 2 includes the creation of a picture, image, and stage 3 is the use of a
symbolic means to convey the image [9, p. 31].

These stages correspond to the main types of human thinking: effective (stage
1), figurative (stage 2), verbal-logical (stage 3). Thus, creative thinking is a complex,
multifaceted concept.

Creative thinking has an ambiguous interpretation, ie on the one hand it is a mental
process based on the solution of contradictions and problems arising in the process of
human activity, and on the other hand, the concept of “thinking” and creative thinking
are synonymous, as thinking is based on solving difficulties.

Such physiologists and psychologists of the twentieth century as V. Bekhterev,
F. Bene, D. Epiphany, L. Vygotsky, E. Golubeva, F. Galton, V. Druzhinin, Ya. Ponomarev,
B. Teplov and others. They studied in detail the “mechanism” of the creative process and
the conditions for the development of abilities. Psychological and pedagogical research
has shown the role of mastering specific unique human abilities in general in the cycle of
human development (A. Leontiev, L. Wenger, S. Rubinstein, etc.).

Very often in different studies draw a parallel between creativity and thinking. Thus,
the famous American psychologist J. Godfrey in his works emphasizes that the creative
personality has the so-called divergent (creative) thinking [4, p. 436]. The peculiarity
of this type of thinking is that to solve any problem, a person does not concentrate
all efforts on finding one possible solution, but seeks a solution, going through all the
options in order to analyze as many possible results. Moreover, people with divergent
thinking are able from the elements used by others for certain combinations, to make
new combinations that will have nothing to do with previously developed [4, p. 438].
Divergent way of thinking, according to J. Godfrey, is the basis of creative thinking,
characterized by a number of certain features, including [4, p. 441]: speed, ie the ability to
express a huge number of ideas in a given unit of time. It is worth noting that this feature
does not imply the quality of ideas, but their quantity; flexibility — involves the ability to
express a wide variety of ideas. That is, it is no longer a question of the number of ideas,
but of the difference of one idea from another; originality — implies the ability to create
new non-standard ideas, ie ideas that contradict the generally accepted; completeness
implies the ability to improve your “product”, giving it a complete look.

A. Luk, a well-known domestic psychologist who studies the psychology of creativity,
identified a number of creative abilities, the researcher attributed to the main types of
creative abilities [9, p. 57]: the ability to see a problem invisible to others; the ability to
convert mental operations, replacing several concepts with one, using increasingly capacious
in terms of information symbols; the ability to apply skills acquired while solving one task to
solve another problem; the ability to perceive reality not partially but completely; ability to
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easily form an associative series of individual concepts; the ability of memory to output the
necessary information at the right moment; flexibility of thinking.

Some authors consider creative abilities as a component of creative potential.
Creativity itself is a complex concept. L. Darinsky defines it as an integral concept,
which includes the following components: skills, knowledge, abilities and desire of the
individual to transform the world around him.

According to Yu. Kuliutkin, the creative potential of the individual, which determines
the effectiveness of its activities in the world, is characterized by a general psychological
basis that determines the value-semantic structures, the conceptual apparatus of thinking
or methods of solving problems. Such development potential is a systemic formation of
personality, characterized by intellectual, psychophysiological and motivational reserves
of development. These include: the richness of needs and interests of the individual, his
focus on self-realization in various fields of activity, knowledge and communication; the
degree of formation of intellectual abilities that allow individuals to effectively solve
new professional and life problems; high efficiency of the person, his physical force and
energy, a level of development of his psychophysiological possibilities.

E. Tunic defines creative potential as a component of creative personality, which
contains intellectual and practical knowledge, skills and abilities, and the ability to
apply them in problem statement and search for solutions based on logic of thinking and
intuition, talent in a certain direction [16].

E. Rogov refers to the components of creative potential curiosity, self-confidence,
perseverance, the ability to abstract, focus and the desire for independence, as well
as visual and auditory memory [16]. For example, V. Yefimov notes that the creative
potential of man implies the presence of the following abilities [7, p. 42]: ability to take
risks; divergent thinking; flexibility in thinking and acting; speed of thinking; the ability
to express original ideas and invent new ones; rich imagination; perception of ambiguity
of things and phenomena; high aesthetic values; developed intuition.

The very concept of ability has many definitions, due to the degree of study of this
phenomenon. The fact is that almost every researcher who studies creative abilities, gave
his definition of this concept, which was formed through the prism of his own vision or
understanding of the term “ability”. Thus, in a broad sense, the ability is the individual
characteristics of the individual, providing relative ease and high quality of mastery of certain
activities. In a narrower sense, abilities do not mean innate qualities, but existing only in the
process of development, developing, often outside a specific activity. Everyone has the ability
to do one or another activity. It all depends on what innate inclinations and to what extent
they are developed in humans. The highest level of development is achieved only by gifted
people and talented, ie those who have a favorable combination of various talents.

As for the concept of “creative abilities”, it means the features of individual human
qualities that determine the success of various creative activities. From the point of
view of A. Maklakov, “creative abilities” are special abilities that determine the success
of creativity [11, p. 35]. In turn, B. Teplov under “creative abilities” understood certain
individual - psychological features that distinguish one person from another [1, p. 17].

Summing up, we emphasize that the problem of creative abilities is complex, because
it intersects the interests of different scientific disciplines. Creativity is a process of
human activity that creates qualitatively new material and spiritual values. This is the
ability, the ability of man, which arises in the process of labor, to create a new reality from
the material provided by reality, which satisfies the diversity of social needs. Therefore,
summarizing the theoretical material on the nature of creativity, which is presented
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in different approaches, highlighting the leading positions on creative personality and
systematic analysis of creative psychology, it is necessary to apply a systematic approach
to appropriate socialization of personality with a high level of creative thinking. Everyone
has their own creative potential and a certain level of development of creative thinking.

School childhood is an important period in children’s lives. It is at this age that every child
with joy and surprise discovers an unfamiliar and wonderful world around them, representing
a little explorer. The multifaceted development of a child is more successful if it is included in
a variety of children’s activities, where its potential and the first manifestations of creativity
are realized. As a rule, in all definitions, creativity is noted as an activity that results in the
creation of a new, original product that has social significance.

Creative personality is defined as a person who has a high level of knowledge, is able to
reject the usual, stereotyped, for her the need for creativity is urgent and essential [9, p. 58].

The works of such scientists as T. Komarova, N. Bohoiavlenska, O. Matiushkin and
others are devoted to the study of the formation and development of creativity of junior
schoolchildren.

In the process of studying creativity, a number of views on the nature of this concept
were formed. In particular, D. Epiphany, considers creativity as the highest specific
manifestation of human intellectual activity [3].

T. Komarova believes that “creativity is a habitual, natural function of the brain,
which is and is realized in the activity as there are special opportunities or other specific
activities” [5, p. 16].

Creative personality is characterized by: originality, initiative, perseverance, high
self-organization, efficiency, need for intellectual work, high level of demanding,
willingness to take risks, impulsiveness, independence of judgment, uneven success in
learning different subjects, sense of humor, originality, cognitive meticulousness, non-
perception of faith, critical view of such things as “sacred”, courage of imagination and
thinking, peculiarities of motivation: creative personality finds satisfaction not so much
in achieving the goal of creativity as in its very process [8, p. 125-126].

Creative thinking is an integral part of a creative personality. The product of such
thinkingis discovery,invention or artisticimage (mostly on a subjective level). Characteristic
features of creative thinking are “the breadth of coverage of the problem under
consideration, flexibility, critical thinking, speed, updating of the necessary knowledge,
developed intuition, the ability to solve problems in incomplete information” [15]. The
development of a creative person is directly related to his thinking — his creative activity
depends on how he thinks. The formation of a creative personality in the educational
process involves the teacher to solve the following tasks: the formation of the motivational
sphere: the development of motives for mental activity, motives for achievement and self-
development; formation of the cognitive sphere of personality, which means, above all,
the intellectual development of the younger student; formation of the social sphere of
personality, which means the development of the ability to interact constructively with
other people, education of empathy, emotional stability, self-esteem and self-esteem [15].

An important place in the structure of personality is occupied by the motivational
sphere, because it determines the cognitive and creative activity. Motivational sphere
includes motives of mental activity (desire to think, desire to prove one’s own thoughts;
curiosity; steady interest in something new) and motives of achievements and self-
development. These motives in tandem motivate the child to mental activity. The
cognitive sphere covers the thinking of the individual.

Analysis of the psychological pedagogical literature shows that the cognitive sphere is
a complex concept, which is an important characteristic of the intellectual development
of the individual. The vast majority of authors in its content identifies such cognitive
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mental processes as sensation, perception, memory, attention, imagination and thinking
[2; 6; 7]. The cognitive sphere of personality at each new age has its own individual
characteristics, which are related to the specifics of the development of basic cognitive
processes at a certain age. Most scholars note that a common feature of primary school
age is the predominant underdevelopment of the arbitrary sphere of the child, because it
is still insufficiently formed internal means of self-regulation [9].

P. Halperin emphasizes that the characteristic features of the perception of children
of primary school age are weak differentiation, situationality and emotionality.
O. Peleshko notes that the memory of children of this age gradually develops in two
directions — arbitrariness and awareness, and they have better developed visual than
auditory memory, but the predominance of educational material of verbal content
stimulates the development of the ability to remember verbal, often abstract material.
Among the characteristic features of the thinking of children of primary school age is the
transition from visually figurative to verbally logical (conceptual thinking), due to which
there is a restructuring of all other mental processes [11]. However, abstract, formally
logical conclusions are not yet available to a child of this age. Given by M. Savchin and
L. Vasylenko, the main trend in the development of the imagination of younger students
is the transition from its reproductive form to creative [10]. Most scientists note that
the attention of the younger student is mostly involuntary, but gradually strengthens,
becomes more stable and focused, but its scope is still narrow [1; 3].

Analysis of the scientific literature allows us to conclude that the cognitive sphere contains
semantic, operational and control-correctional components. The semantic component
(knowledge) is the starting point for thinking, a necessary prerequisite for its implementation.
In order for knowledge to be not a mechanical collection of disparate parts, but a clear system
of interconnected components, ie an instrument of cognition of the objective world, it is
necessary to form conceptual thinking from an early school age. Conceptual thinking itself
is focused on reproduction in the cognitive image of objective reality. In order for a child to
go «beyond» the outlined task and create their own «products», namely fairy tales, poems,
using knowledge of mathematics, language, science, it is necessary in addition to conceptual
development of creative and divergent thinking in students. To carry out cognitive activity,
it is necessary that the child’s thinking is endowed with the following qualities: flexibility,
activity, purposefulness, breadth, depth, critical thinking.

In order to carry out the process of cognition, in addition to the system of ordered
knowledge (semantic component of the cognitive sphere) it is necessary to have
intellectual and creative skills (operational component). According to the researcher,
intellectual and creative skills of junior high school students are the ability to successfully
perform general mental actions (analysis, synthesis, comparison, analogy, classification
and systematization of concepts and facts), to establish cause-and-effect relationships,
applying systematic knowledge of school subjects. the process of creating their own
products of cognitive activity [17].

The intellectual and creative skills of scientists include: 1) the ability to plan their
actions a few steps ahead; 2) the ability to think; 3) the ability to prove their own
opinion; 4) the ability to create their own “products”, namely: fairy tales, poems, etc.,
using educational material. The control-correction component of the cognitive sphere
of personality involves self-analysis of one’s own thought process, which is based on the
ability to find mistakes, realize and correct them [17].

In order for every child to succeed in society, it is necessary, in addition to motivational
and cognitive, to develop the social sphere of the student’s personality.

Inthe content of the social sphere of the student’s personality, the researcher identifies the
emotional-volitional and communicative components. The emotional-volitional component
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contains the following qualities: persistence, organization, principledness, endurance,
sensitivity, respect for the partner’s opinions, emotional stability in contact, which means
compliance with moral norms and rules of interaction; the ability to subordinate personal
goals and desires to a common cause; the ability to complete the work started, the ability to
take responsibility in various life and educational situations; self-esteem and self-esteem.

To the communicative component, scientists include the communicative skills of a
junior high school student, namely: the ability to get to know others and understand them,
to objectively assess the situation and to predict their behavior in relation to it; ability
to actively listen, choose a role, adequately convey and perceive emotions; the ability
to reflexively manage the “I-image”, which means awareness of the impression that the
“I” makes on others and the ability to change it at will; possession of rules of conduct -
etiquette — the ability to be patient, friendly, sensitive to the communication partner;
mastery of verbal communication, namely: speech technique, its components: voice,
diction, tempo, intonation; signs of speech, which are: correctness, purity, accuracy, logic,
expressiveness, imagery, expediency; possession of non-verbal communication, namely:
facial expressions, gestures, pantomime, the ability to stand in front of the audience.

According to the degree of manifestation of the criteria of formation of motivational,
cognitive and social components, there are three levels of readiness for the formation of
the creative personality of a junior schoolchild: high, medium and low.

High level shows high cognitive interest, can establish cause-and-effect relationships,
is able to work in a team, active, inquisitive, has a high development of intellectual skills.

The average level is the same as in the high, but the weaker manifestation of the child
does not always show cognitive interest is included in the work only when parents ask.

The low level of cognitive interest is virtually absent, mental operations are performed
only under the strict control of parents and teachers, forcibly. Can not work with others
to analyze their actions and deeds.

Conclusions and perspectives of further researches. Considering the psychological
and pedagogical conditions on which depends the effectiveness of learning as a holistic
creative process, we believe that the main ones are:

1. Orientation of the educational process on the subjective paradigm of education,
which emphasizes the value of individuality, identity of each child, his life experience.

2. Implementation of problem-based learning as a mechanism for the development
of a situation of reflection — a situation of search, curiosity, doubt, which contributes to
creative self-realization.

3. Stimulation of intellectual activity of students.

4. Application of interactive methods and forms of teaching, implementation of tasks
aimed at the development of conceptual, creative and divergent thinking and speech of
students.

Such methods include: the method of figurative vision, “brainstorming”, problem-
searching dialogue, the method of inversion, empathy, incident, didactic game, the
method of synectics, and so on.

The use of the above conditions will contribute to the formation of a creative
personality. However, we should not forget that a student’s success cannot depend only
on the teacher, so it is necessary to conduct informational conversations with parents,
which will contribute to the effectiveness of the educational process. The unity of views
and work of teachers and parents will help to form a new generation of students creative,
intelligent, harmoniously developed, cultural and highly moral.
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